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FOREWORD FROM  EDITOR 
 

The 9th International Conference on Educational Technology of Adi Buana (ICETA-9) is 
the annual International conference held by the Graduate Program of University of PGRI 
Adi Buana Surabaya. This year’s theme is Future Education: Welcoming the Era of 
Exponential. To accommodate the diverse topics, the conference theme is broken down 
into several sub-themes, namely: a) human performance technology, b) mobile, E-learning 
and online learning, c) theories and practices of open and distance education, d) diffusion 
and innovation of teaching in digital learning environment, e) assessment, measurement, 
and evaluation for learning, f) teacher careers in ICT era.  
 There is a great focus for this year’s conference. First, the quality of the 
proceedings as a means of publication in this year’s edition is improved. It is aimed at 
maximizing the value of publication as the outcome of the conference. In addition, as 
international proceedings, it is regulated that the language in the proceedings should use 
one of the five languages recommended by the United Nation (UN), one of them is English. 
Hence, in ICETA-9 all papers are written in English. 
 Second, the committee has applied the system for abstract selection of which the 
criteria is its consistence with the conference’s theme. Reviewers have the right to select 
papers according to the criteria of the conference’s themes. The suggestions to revise 
abstract are sent to the presenters whose asbtract are identified out of the conference’s 
themes. Revision should be made in accordance with the conference’s guidelines. 
 Third, the coverage of the sub-themes for this year’s conference is quite broad. 
Bearing in mind that the main and solely theme of education is not limited to certain topics. 
This is aimed at accomodating the diverse research interests of the presenters. There are 
more than fourty five papers are selected and to be presented in two modes of presentation: 
parallel and poster presentation. The number of papers presented indicate the stability in 
the number of presenters and participants. It indicates that ICETA-9 is entrusted by the 
teachers, lecturers, and practitioners to be an academic forum to share their thoughts, 
reflections, and academic experiences.  
 Finally, we would like to deliver great appreciation to the organizers, presenters, 
writers, and all parties who have been contributing directly and indirectly to the publication 
of the proceedings. 
 
 

 
Surabaya, August 2017 

 
 
 

The Editor 
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ABSTRACT 
 

Feedback as an evaluation of learning in teaching translation plays important role as the basis for 
improvement in translation result. From feedback the learners are encouraged to reflect and learn 
from their current works. Subsequently, the translation result is expected to be better. Feedback 
according to level, written feedback, and group feedback are various feedback strategies that can be 
applied in translation classes. This paper aims at explaining conceptual framework each type of 
feedback strategy implemented in the EFL classrooms which in turn is expected to improve the 
translation result of learner’s pieces of work. This paper also clarifies among the types of feedback 
strategies that have the effect of improving translation outcomes. To strengthen the elaboration of the 
concept of feedback strategies, the results of the relevant of previous studies will also be elaborated. 
At the end, the conclusion of the elaboration of the concept of feedback strategy can serve as the 
theoretical basis of future research in teaching translation to improve translation result in EFL 
classrooms. 
 
Key words: feedback strategy, translation result, teaching translation, EFL classroom 
 
 
INTRODUCTION 
The quality of translation is really matter in term of professional and academics in particular. 
Therefore it should be enhanced in ELT classrooms by evaluating the students’ works. Feedback in 
teaching translation should encourage and fasten learning translation in order to improve the quality 
of translation works. In translation classroom, teachers definitely should do to provide translation 
tasks and as a response the students should have to do the translation work. As in return the teacher 
should give their translations feedback for evaluation.  As Shore (2001) examines that translation 
projects are evaluated by the teacher and then given back to students as feedback. This action could 
be of an obligation for teachers; it sometimes takes place during the teacher’s working time (ibid). 
This is a form of teacher-student communication where the teacher actually gives some feedback, 
but simply in a written form of varying features and usefulness; consequently a claim could 
commence that such a procedure actually presents effective and incorporated feedback. 

In this paper, some strategies are exposed. These strategies should be applied based on the 
students’ purpose and learning objective designed by translation lecturers. Since there is no best 
strategy to be applied in the classroom, teachers need to know well the weakness and strength of each 
of strategy to meet the need of their translation class. This paper gives some insight to them how the 
latest research of the strategies applied in translation classroom in ELT context. These notions can 
be the theoretical framework for the next study in teaching translation to produce future translation 
with high quality. 
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The importance of feedback strategy in translation classroom  
As part of teaching tools, feedback is seen as a strategic way in teaching process. It displays 

the existence of teacher-students communication. When teachers give the assignments to the students 
and they hand in the final work of the assignment, it shows that at both ends of the sides the 
communication has been built then when feedback is given by the teachers it means that both ends 
have been bridged. In term of communication between teacher and student, it is agreed that feedback 
bears the important component in teaching. Brookhart (2008: 2) affirms that feedback can function 
as a formative assessment. Formative assessment gives information to teachers and students about 
how students are doing relative to classroom learning goals. Other formative assessment includes 
designing clear learning targets, lessons and assignments that corresponds those targets to students. 
After giving good feedback, the students learn how to formulate new goals for themselves and action 
plans that will lead to achievement of those goals. 

Feedback can be very useful if it is conducted correctly. The usefulness of formative 
feedback situated in its two-side purposes, addressing both cognitive and motivational factors at the 
same time. Good feedback gives students information they need so they can understand where they 
are in their learning and what to do next; the cognitive factor. Once they feel they understand what 
to do and why, most students develop a feeling that they have control over their own learning; the 
motivational factor (ibid, p. 3). Good feedback contains information that a student can use, which 
means that the student has to be able to hear and understand it. Students can't hear something that's 
beyond their comprehension; nor can they hear something if they are not listening or are feeling like 
it would be useless to listen. Good feedback should be part of a classroom assessment environment 
in which students see constructive criticism as a good thing and understand that learning cannot take 
place without practice. If the classroom culture values finding and using suggestions for 
improvement, students will be able to use feedback, plan and execute steps for improvement, and in 
the long run attain better than they could if they were trapped with assignments on which they could 
already get a good result without any new learning.  

In translation classroom, feedback is used for its role to be part of translation activity. This 
is meant to give the foreground especially for the beginners to cover up what should be paid attention 
to the elements in language which should be transferred to the target language (Colina, 2003: 70-71). 
Those elements such as pragmatic, functional and textual consideration are to guide the students 
through the translation process rather than presenting them with traditional instruction and to help 
them to provide the relevant information (Shreve, 1997). Further, feedback can also be conducted as 
the apparatus of acquiring translation competence (Colina, 2013: 71) in a gradual and slow process 
through which the students must be guided. As for the teachers, feedback allows the teachers focus 
on particular aspects of translation competence that have been identified earlier, for example, 
teachers can give feedback on textual features to bring the students’ attention to how this issues bear 
on translation process (ibid). 

Thus, feedback strategy in teaching translation should be encouraged for: 1) the need to 
emphasize translation as a process: students should get feedback from their teachers to be aware their 
own fallacy in translation skill, 2) the need to develop the student’s self awareness and self concept: 
the awareness can build professionalism, and 3) the students in translation classroom often face 
problems in identifying the obstacle and recognizing the weak points in their translations. The 
possible causes have to do with limits on the processing capabilities. Feedback helps students focus 
on translation problem that may have gone overlooked due to the lack of translation competence. 
 
Previous studies in feedback strategy in teaching 

More recently, scholars have tried to conduct research on feedback that has accumulated 
over the influencing for many years, what makes some feedback effective and some ineffective 
(Seguinot,1991; Tedick and Gortari,1998; Hattie & Timperley, 2007; Kluger & DeNisi, 1996). Other 
researchers have concentrated on describing the characteristics of effective feedback (Johnson, 2004;  
Piertrzak, 2014). Educational theorists no longer explain learning with behaviorist theories about 
stimulus-response connections. More recent studies recognize the role of the student in the feedback 
process. They study the kind of feedback given and the context in which it was presented. What we 
now realize is that the message sent is filtered through the student's perception 
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(influenced by prior knowledge, experiences, and motivation) as it becomes the message received. 
The student's job is to make meaning from schoolwork, not to respond to stimuli. 

Hattie and Timperley (2007) propose a model of feedback that distinguishes four levels: (1) 
feedback about the task (such as feedback about whether answers were right or wrong or directions 
to get more information), (2) feedback about the processing of the task (such as feedback about 
strategies used or strategies that could be used), (3) feedback about self-regulation (such as feedback 
about student self-evaluation or self-confidence), and (4) feedback about the student as a person 
(such as pronouncements that a student is "good" or "smart"). The level at which the feedback is 
focused influences its effectiveness. Feedback about the qualities of the work and feedback about the 
process or strategies used to do the work are most helpful. Feedback that draws students' attention to 
their self-regulation strategies or their abilities as learners can be effective if students hear it in a way 
that makes them realize they will get the results they want if they expend effort and attention.  

Rezaei, S and Derakhshan, A. (2011) share the result of their study on recast and 
metalinguistic feedback strategy which their study was considered to be useful in methodological 
issues related to error correction techniques and teacher educators training pre-service or in-service 
teacher.   

 
Kinds of feedback strategy in EFL classroom 

Several authors have offered different kind of feedback strategy in EFL classroom. Those 
strategies are employed in different situation. 

Tedick and Gortari (1998) identified corrective feedback which covers the followings: 
1. Explicit correction. Clearly indicating that the student's utterance was incorrect, the teacher 

provides the correct form.  
2. Recast. Without directly indicating that the student's utterance was incorrect, the teacher implicitly 

reformulates the student's error, or provides the correction. 
3. Clarification request. By using phrases like "Excuse me?" or "I don't understand," the teacher 

indicates that the message has not been understood or that the student's utterance contained some 
kind of mistake and that a repetition or a reformulation is required. 

4. Metalinguistic clues. Without providing the correct form, the teacher poses questions or provides 
comments or information related to the formation of the student's utterance (for example, "Do we 
say it like that?" "That's not how you say it in French," and "Is it feminine?"). 

5. Elicitation. The teacher directly elicits the correct form from the student by asking questions (e.g., 
"How do we say that in French?"), by pausing to allow the student to complete the teacher's 
utterance or by asking students to reformulate the utterance (e.g.,"Say that again."). Elicitation 
questions differ from questions that are defined as metalinguistic clues in that they require more 
than a yes/no response. 

6. Repetition. The teacher repeats the student's error and adjusts intonation to draw student's 
attention to it. 

Hattie and Timperley (2007) distinguish four levels of feedback: 
1. Feedback about the task 
2. Feedback about the processing of the task 
3. Feedback about self-regulation 
4. Feedback about the self as a person 

Feedback about the task includes information about errors—whether something is correct or 
incorrect. Feedback about the task also includes information about the depth or quality of the work, 
often against criteria that are either explicit (for example, criteria from a scoring rubric) or implicit 
in the assignment (for example, a written assignment should be well written). Feedback about the 
task may include a need for more information (for example, "You should include more information 
about the First Continental Congress in this report"). Feedback about the task can also include 
information about neatness or format. 

Feedback about process gives students information about how they approached the task, 
information about the relationship between what they did and the quality of their performance, and 
information about possible alternative strategies that would also be useful. Some successful learners 
are able to translate feedback about the task into feedback about the process. Feedback about 
processes shows students the connections between what they did and the results they got. Simple 
knowledge of test results is task-related feedback. To extend it into feedback about the 
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learning process, have students figure out the reasons for the error for each item they got wrong. This 
simple exercise can be done individually. Help students see that careless errors (like marking the 
wrong choice even though they knew the right choice) imply that being more careful and taking more 
time might be good strategies for improvement. Errors about facts or concepts imply that studying 
longer or differently might be helpful. Trying to classify what kinds of facts or concepts were 
particularly problematic can help students "study smarter, not harder" by focusing on the trouble 
spots. 

Self-regulation is the process students use to monitor and control their own learning. Self-
regulation can lead to students seeking, accepting, and acting on feedback information—or not. 
Effective learners create internal routines that include figuring out when they need more information, 
or an assessment or suggestions, and strategies for getting this feedback. Less effective learners 
depend more on external factors, such as whether the teacher decides to give any feedback on this or 
that assignment, for their information. Students are more willing to expend effort in getting and 
dealing with feedback if they have confidence in themselves as learners, called self-efficacy, and 
confidence that the information will be useful and thus worth the effort. Therefore, feedback about 
self-regulation is effective to the degree that it enhances self-efficacy. 
 
Applying feedback strategy in translation classroom 

Translation classroom is actually a form of translation in practice. The kinds of written 
feedback claimed by Brookhart (2008) are: 1) clarity, 2) specificity, and 3) tone. 

Clarity is important; students need to understand the feedback information as you intend it. 
Students have different vocabularies and different backgrounds and experiences. The criterion for 
clarity is whether the writing or speech would be clear to the individual student. 

Specificity is to make your feedback is a matter of the suited principle: not too narrow, not 
too broad, but just right. I had given back an extensive paper to a student at the end of one marking 
period. I had read it with "pen in hand" and had almost absent-mindedly corrected all his mechanical 
errors. The class had an opportunity to redo these papers for credit, and he did—but all he did was 
make the editing changes I had marked for him. It annoyed me to give him credit for work that I had 
done, but he did make changes, and I had not written any other, more substantive things on his work. 
So I couldn't claim there was anything else I had asked him to do, and for about 10 minutes' worth 
of correction work, he "revised" a major project. I won't do that again! The feedback I provided was 
definitely too narrow. The moral of this sad little fable is this: go for conceptual feedback. 

Tone refers to the expressive quality of the feedback message, and it affects how the message 
will be "heard." The tone of a message is conveyed by word choice and style. They communicate 
underlying assumption about the students. Tone can inspire or discourage. It's important to choose 
words that imply that students are agents, active learners. 

In his attempt to define constructive feedback, Dollerup (1994: 125) distinguishes three 
components of feedback; these comprise corrections in the translations submitted by the students, an 
oral discussion in class covering adequate as well as inadequate renditions and finally a feedback 
form, assessing strengths and weaknesses with each student. Indeed, to ensure that the feedback is 
effective, it should be individualized, geared towards the student’s particular needs; but is oral 
discussion the best way of analysis and are written comments left by the trainer enough?  Should 
translation teachers’ work be based on the belief that those who are left with a short commentary 
willingly give some consideration to the teacher’s annotations? Or that they are conscientious and 
inquisitive enough to probe more deeply into the issues during the teacher’s office hours and indeed 
get to know what and why they did wrong? Or that, having discussed it during the office hours, they 
come to fully comprehend the reasons for their mistakes and memorize what to improve and what to 
avoid next time when they translate? 

While Piertrzak (2014) offers: group of feedback and focus group of feedback. Group 
feedback is therefore a form of translation practice where students not only join forces but are also 
allowed to react and improve the analysed translations - acting as if they were in a position of a 
teacher or a client. Therefore, group feedback aims not at assessing and marking but rather at revising 
and editing, which better represents the actual job context and what the response of a client could be. 
1) focus group of feedback practice, 2) organization group of feedback practice The reason to focus 
on revising and editing skills is a survey undertaken by Mucha (2013) under the author’s supervision. 
It was conducted among three groups of respondents represented by translation students, translation 
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teachers and translation agencies with a view to investigating how translation competence is seen in 
the Polish translation market. The results showed that proofreading is understood as a crucial sub-
competence of translators since the ability to edit text was valued highly by all the three groups. 

Having chosen the area to focus on, the organization of group feedback provision should be 
resolved. The crucial question that needs to be answered concerns the form and material for such 
group feedback. First, the problematic fragment of a student’s translation as well as the way of 
presenting it for discussion must be decided on. The fragment can be read aloud by the teacher, 
spotted by the students, stopped at when a student is reading the whole text, suggested by the students 
on the basis of the comments written on their assignments (if the teacher decides to hand them out 
before the discussion), presented to the group by means of a chosen assignment of one or two students 
xerocopied or displayed to the group, or arranged in other possible manners. 

Regardless of how many types of feedback strategies are proposed, there is always a risk that 
the chosen strategy does not always have the best impact in line with its learning objectives. For 
example, in his study of student evaluation reports, Kenny (2010: 110) notes that a large number of 
student comments fall into the so-called 'other' category in the study. The group produced comments 
that were considered too harsh by the study instructor or left the problem text unchanged. However, 
it is worth stressing that Kenny investigated the results of group evaluation activities in an online 
translation training module in which students participated in private discussion conferences set up so 
that each group could share files and discuss the task. Such problems can be eliminated by the 
presence of the instructor in the proposed procedure for feedback as they manage the discussion and 
control whether the specified criteria are followed without problems. 
 
CONCLUSION 

The teaching process is presented only as a conduct in classroom; However, after applying 
this way to propose feedback to students in the translation classrooms, the authors can prove the 
benefits it provides to students and their appreciation. While it goes beyond the scope of this article 
to prove the value of such feedback procedures in such an appropriate way, it should be observed 
that the participation and active contribution of students, the task of translation becomes a more 
holistic practice. Not only provide a framework for organizing translation classes but also help 
students practice together. In this way they gain access to 'performance models' (Shreve 2002) and 
pass with apparatus for quality management. After obtaining various criteria for revision and 
evaluation to assess their own work, translation students are ready to polish their future translations 
to perfection so they can manage without commenting their translation teacher and fighting for 
themselves in their future careers. If possible, then in their skillful performance, they can supply the 
feedback they demand which is one of the most important translation tools. 
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