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THE 4TH NATIONAL CONFERENCE ON LANGUAGE AND LANGUAGE TEACHING

7

The 4th National Conference on Language and Language Teaching (NCOLLT) 2018 is
annual conference organized by English Education Department, Faculty of Teacher
Training and Education, Universitas PGRI Adi Buana Surabaya. The conference
provides the opportunity to all EFL experts, practicioners, researchers, and students to
get together to share ideas, experiences, aspirations, and research findings.

The theme of today’s conference is “Creativity and Innovation in English Language
Teaching toward Industrial Revolution 4.0”. This conferecence covers several sub
topics relating to 1). Teaching Methodology 2) English for Specific Purposes 3) English
for Academic Purposes 4) English for Vocational Purposes 5) English for Young
Learners 6) Blended Learning 7) Language Assessment 8) Curriculum & Materials
Development 9) ICT in ELT 10) Second Language Acquisition 11) Linguistics 12)
Translation 13) Cross Cultural Understanding 14) Literacies in ELT 15) Teaching
Literature 16) Character Education through ELT 17) English for Students with Special
Needs, and 18) Action Research.

More importantly, this conference will proudly present two keynote speakers. The first
speaker is Mr. Francis O’Brien, RSA Dip, M.Ed, MBA., Manager of Indonesia
Australia Language Foundation Surabaya. He will be presenting the topic: Technology
and English Language Learning: Blended Learning-and Beyond?. The second speaker is
Mr. Yanuar Dwi Prastyo, M.A., Ph.D., Director of Teaching Learning Center and the
Dean of Faculty of Teacher Training and Education, Universitas Bandar Lampung,
Indonesia. His topic is about English Language Teacher Education in Industrial
Revolution 4.0: Opportunities and Challenges.

This conference will not have been succesfully conducted without the support from
some parties which we will not possibly mention one by one. However, let us take this
opportunity to extend our sincere and highest appreciation to Rector of Universitas
PGRI Adi Buana Surabaya, Dean of Faculty of Teacher Training and Education, Head
of English Education Department, invited speakers, all the reviewers, the presenters,
participants and all members of the organizing committee who have been expending a
tremendous time and energy to make this even possible.

Thank you and happy conferencing
Surabaya, 25 August

The Editor
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THE SIGNIFICANCE OF ASSESSING STUDENTS’ WRITING
PERFORMANCE FOR TEACHERS

Endah Yulia Rahayu
Universitas PGRI Adibuana Surabaya
Indahr_99@yahoo.com
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Universitas PGRI Adibuana Surabaya
endangmrahayu63@gmail.com

ABSTRACT

The major weakness of junior high school students' test is generally not in the form and
type of questions, but the teacher competence to construct the test items well. The
factors influencing the teacher competence to measure the student achievement include
teachers’ writing test literacy, belief of scoring accuracy, belief of writing assessment
method, belief of writing assessment issues, feeling when rating assessment, education
background, and teaching experience. Also, the tests are often considered as a part of
the educational process only, not as measuring tool of learning process result. The main
function of the test results of learning is to measure the students’ learning outcomes and
to improve the upcoming instructional design. Thus, there are two common types of
tests, namely subjective and objective tests. The objective test has several types,
including true-false, match matching, and multiple choice which each has advantages
and limitations. Other significant things in constructing a proper test include sampling
and selection of test items, types of tests to be used, aspects to be tested, the item format,
the number of test items and the distribution of the item range.

Keywords: Writing assessment literacy, Teachers’ belief in assessing writing, Teachers’
background in assessing writing

INTRODUCTION

Writing assessment competence is very important for teachers, but many of them do not
literate well in writing assessment. As a result, they use their intuition to appraise their
students’ writing competence (Khatib et al., 2016) In the field, there are many English
teachers in both Junior, and Senior high schools still have difficulty to mark, assess and
give feedback, although they have teaching experience for more than ten years.
(Kementrian Pendidikan dan Kebudayaan, 2016) This is possible due to the lack of
writing assessment training. Besides, their linguistic and writing technique achievement
are not sufficient. Thus, they cannot give proper feedback and marking and their
students’ work. Meanwhile, it is very much imperative for students because teachers
feedback and assessment will improve students’ academic and professional writing
competence. (White, 2009)

Since assessing writing competence is generally subjective during the process,
teacher writing literacy and teacher factors are the primary keys to assessing writing.
(Kim et al., 2017; Gonzales et al., 2017; Goodwin, 2016) Therefore English teachers
have to comprehend how to assess their students' competence as part of their assessment
literacy. Their assessment practice has to be incorporated as the total quality of their
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teaching and learning as part of their instructional design. (Borg, 2003; Crusan et al.,
2016; Cheng, 2017)

Therefore, English teachers who always assess their students’ writing in their day to
day classroom, have to comprehend assessment components, particularly valid,
objective and fair students’ writing evaluation. (Taylor, 2010) They also need to know
how to develop an assessment rubric specially tailored for their students' needs and
writing genre. If they fail to make a special rubric for their students, their students'
evaluation and assessment will be disturbed. Students’ motivation, belief, time and
money will be disdained, and then their academic writing progress is slacking down,
and they may not be interested in learning English writing anymore. (Crusan et al.,
2016). English teachers are considered fail in assessing their students’ writing if they
cannot admin valid and reliable assessment and evaluation. (Moss, 1994)

IMPORTANCE OF WRITING ASSESSMENT

Assessment is a universal element in writing classrooms since it is vitally important
to the academic development of students. (White, 2009) However, assessing writing
performance necessarily involves subjective judgment since the process, in facts,
emphasizes human rater in the central place. (Kim et al., 2017; Gonzales et al., 2017,
Goodwin, 2016) Therefore, teachers or lecturers should understand a good assessment
practice as part of their assessment literacy, which is defined as an understanding the
principles of sound assessment as the central to achieve and maintain the total quality of
teaching and learning. (Borg, 2003; Crusan et al., 2016; Cheng et al., 2017).

Especially for SLA writing lecturers or teachers as raters, they are demanded to
comprehend the assessment components comprising scoring, grading and making a
judgment about the students’ responses in a reliable, valid and fair assessment. (Taylor,
2010) They also need to know how to develop suitable scoring rubrics and assessment
criteria to meet their students’ response types. As a result, the consequences of bad
assessment not only negatively affect their students’ motivation, confidence, time and
money (Crusan et al., 2016) but also distract the concept of assessment reliability and
validity. (Moss, 1994)

WRITING ASSESSMENT LITERACY

English language writing lecturer today are required to literate ESL writing
assessment, besides focusing students learning to write. (Hirvela et al., 2007) It is
obvious that assessing students written works constitutes the major portion of SLA/EFL
writing teachers and lecturers’ workloads and quantifies their knowledge. Some
teachers who have been teaching for more than ten years may complain about this.
(Hirvela et al., 2007; Ghanbari et al., 2012) Duijm et al (2017) assert that their
knowledge also influences their teaching practice and scoring quality by varying their
focus on different aspects of language components and paying more attention to lexical
accuracy when rating essay. (Fritz et al., 2013)

American Federation of teachers, the National Council on Measurement in
Education, and the National Education Association (1990) mention seven standards for
teachers’ professional development in assessment, comprising choosing appropriate
assessment method for instructional design; developing appropriate assessment method
for instructional design; administering, scoring and interpreting the result of teacher-
made and externally-made assessment; using assessment result to make decision about
individual students, planning teaching, developing curriculum, and improving school;
developing valid grading procedure for students’ assessment; communicating
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assessment result to students, parents, other stakeholders; recognizing and using ethical
and legal assessment.

TEACHERS’ BELIEF IN ASSESSING WRITING

What and how to assess students’ language performance, indeed depends on
lecturers’ or teachers’ belief, besides their knowledge and value. Their common ground
on assessment in their writing course starts from here (Cheng et al., 2017) because
belief about L2 writing evaluation is influenced by their behavior and in term of raters’
consistency and judgment, (Kuiken et al., 2014a) in term of assessment literacy.
(Crusan et al., 2016; In'nami et al., 2015) Their belief determines the variation of their
accuracy when rating certain texts based on the assessment method they select (Jeong,
2017). As a result, when evaluating students' responses, they also view the errors on the
responses differently, and they can be not fair in judging their students’ works. (Johnson
et al.,2012)

Teachers or lecturers with different levels of accuracy show different patterns of
cognitive and meta-cognitive behaviors. The more accurate teachers or lecturers are, the
more self-conscious they have about their rating accuracy. These strategies explain to
some extent why some raters are effective in decision-making and generate more
accurate ratings. Their practice and experience of scoring accuracy finally make them
believe they can score accurately. (Zhang, 2016) Thus in scoring accuracy, their belief
at least includes scoring accuracy according to their cognition, agreement in writing
assessment among raters, the effectiveness of rater training, focus in rating writing
assessment, peer assessment, and confidence of good writing rater. (Crusan et al., 2016;
Borg, 2003)

In addition, inaccuracy rating by new raters can be anticipated by double marking,
because the process of becoming experienced raters can be relatively short. (Lim, 2009)
In certain condition, these beliefs of scoring accuracy may not always be practiced in
the reality if the teachers are under pressure from situational constraint. (Basturkmen.,
2012)

A critical feature of cognition, lecturers’ or teachers’ belief (Eckes, 2012) is often
based on their previous language learning experience. However, Johnson (1999)
mentions that their cognition is a socially constructed activity that needs broad
interpretation and negotiation of meaning existing in the classroom and campus where
they teach. Meanwhile, Johnson et al (2009; 2011) argue that teachers need to socially
practice the existing assessment methods in their writing classroom to learn the
complexity of teaching and assessing.

Thus, the progress of assessment literacy and their cognitive are intertwined to
create an opportunity to reflect what they have done during teaching and assessing
activities (In'nami et al., 2015) in achieving the required standards of education (21st
century). Their existing standard is raised if they believe what they do positively affect
their classrooms. For example in formative assessment, they give a multiple choice for
indirect writing assessment, give essay for direct writing assessment, integrate writing
assessment with other skills for more practical learning, conduct effectiveness teacher-
made test, and administer alternative assessment like a portfolio, writing self-
assessment, writing peer-assessment. As a result, the achievement standard of the
classroom through effective formative assessment is essential can be raised.

Based on the previous studies, the relationship between teachers belief and
assessment issues around them may vary in different contexts. They reveal that EFL
teachers believe to several factors related to assessment issues such as feedback of
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writing assessment for writing instruction, the importance of writing assessment, the
competence to administer the assessment, time-consuming writing assessment,
confidence of good writing instructor, poor student’s competence on writing exams and
many more. (Borg, S., 2003) These beliefs indicate the real practice of teachers,
particularly the experienced ones since the experienced teachers mostly plan and do
their assessment based on what they believe about the assessment. Borg (2003) suggest
the beliefs of experienced language teachers may relate to their practice than less
experienced teachers. The experienced teachers become more embedded with their
experience, and thus they might apply the principles more consistently than new
teachers.

Besides cognitive or objective factor, affective factors comprises motivation,
attitude, anxiety, and self-confidence that can influence ESL assessment by varying
individual variation scoring, Therefore, successful assessing student writing not only
constitutes the significant portion of second language writing teachers’ workloads but
also quantifies teachers’ knowledge, beliefs, practices, and affective factors. (Ghanbari
et al., 2012) As a result, in administering assessments, teachers as raters need to care
their students' and their affectiveness, so students will value what they learn and
teachers will pay attention more to their students’ learning. Crusan et al (2016) show a
relatively positive impact of affective factors on teachers’ writing assessment.

TEACHERS’ PRACTICE IN ASSESSING WRITING

In writing assessment practice, there are several ways, which teachers or raters can
do. Either experienced or novice raters can mark their students’ essay using a holistic
and analytical rubric to qualify their students' essay and also see the effects of inter-rater
agreement, and raters’ severity and self-consistency across marking method (holistic vs.
analytic). (Barkaoui, 2011) When some teachers or raters rating the same responses and
facing scoring discrepancies, they also make some efforts to resolve the score
disagreement, like Monte Carlo method of score resolution (Penny et al., 2011), rater
discussion (Kim et al., 2015) and rater negotiation (Trace et al., 2016; 2017).

Kim et al (2015) reveal that the agreed scoring decision can be resolved a scoring
discrepancy in raters’ discussion and negotiation. Teachers can comment on their
students’ response to show which features mostly influencing the scoring decision. How
strong the comments also illustrate textual features external to the scoring rubric which
have to be addressed by teachers during a scoring time. (Hall et al., 2013) Rater’s
comment can be useful when there is disagreement among raters.

The differences among raters to the same response can revise scoring rubric because
it reveals areas outside the scoring rubric that raters attend. Adversely, raters’ evaluation
criteria tend to shift from a focus on content to form (linguistic accuracy) which is often
a weak aspect of ESL essays, or vice versa. The experienced raters are more likely to
comment the features on student’s response which are not listed on the rating scale.
(Barkaoui, 2010a) Since there are several practices of writing assessment, the existing
surveys still do now cover the major practices. (Jianlin, 2017; Crusan et al., 2016)

TEACHERS’ EXPERIENCE AND EXPERTISE IN ASSESSING WRITING
Raters background and expertise contribute to rater expectations and influence
scoring criteria used in rating writing assessment. The think-aloud protocol might
explain individual differences in the application of the performance criteria of the essays
rubrics. The results further suggest that raters engagement with the text and self-
monitoring behavior can mitigate rater severity. (Wiseman, 2012) Duijm et al (2017)
assert that raters’ knowledge and experience influence their rating leniency and vary the
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focus on different aspects of linguistic features. For example, raters are also sensitive to
lexical accuracy when rating essay and they do not always follow the Lexis scale
described in the rating scale. (Fritz et al., 2013)

However, Lim (2011) states that experience and expertise are raters’ temporal
dimension because novice raters can learn to rate appropriately and quickly. Raters can
maintain their rating quality over time depending on rating volume. However Lim’s
(2011), In a standardized writing test, the score from the newly-trained raters can
exhibit a similar measurement to experienced raters, due to initial raters’ training and
screening. (Attali, 2016).

In more detailed scoring criteria, rating or teaching experience may not be necessary
for raters’ selection criteria because it can be relatively easy to be assigned by non-
teachers. (Royal-Dawson et al., 2009; Kuiken et al., 2016) On the other hand, both
experienced and novice raters may not use a rating rubric consistently, but experienced
raters’ quality is better than the novice. Besides, experienced raters still have
idiosyncratic practice on the explicit rating scale, due to time constraints, mandated
curriculum pacing, language learning, and classroom management issues. (Mostofee et
al., 2016)

To mitigate these barriers and to maximize the impact of professional teacher
development, teachers’ professional development reform should be prioritized.
Specifically, the reform deals with teacher performance licensing and certification,
which can reflect and predict teachers' success with their students. Thus, they can show
their best teaching and assessing their students’ language performance and also improve
their preparation, mentor, and professional development. Although in certain
standardized writing test, teaching experiences are not necessary (Attali, 2016; Royal-
Dawson et al., 2009; Kuiken et al., 2016), the students cannot value that they learn
because their teachers cannot supply with appropriate feedback. (Du, 2009)

Relating to the issue of teacher’s or lecturer’s first language should be linked with
their teaching experience and competence, Cruzan et al (2016) native English speaking
teachers (NESTS) are not usually categorized as more competent raters than non-native
English speaking teachers (NNESTS). (Crusan et al., 2016) In the previous study, using
the holistic rating rubric, NESTs respond more positively in their criteria to the content
and language, whereas the Chinese teachers attended more negatively to the
organization and the length of the essays. Meanwhile using the analytical rubric, both
NESTs and NNESTS rate the written responses at relatively the same quality. The same
idea is also suggested by Johnson (2009) that both NESTs and NNESTSs can rate equally
the same quality in an SLA writing assessment.

CONCLUSION

In assessing writing, English teachers need to comprehend the construct, content,
and purpose of the assessment. How well they administer the assessment or evaluation,
the basic concept of teaching, learning and assessing writing have to be acquired well.
Once they fail to design the proper assessment for the students, their student affective
and cognitive in learning writing will be distracted. Besides that, other factors also
contribute to the teachers’ assessment quality such as knowledge of basic writing
assessment, beliefs of scoring accuracy, beliefs of writing assessment method, beliefs of
writing assessment issues, feeling when writing assessment, practice of writing
assessment, education background, and teaching experience. Finally, all these factors
need to be comprehended by English teachers. These factors shed the light of how to be
an excellent rater to be able to rate effectively and practically better and give
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information of the required preparation of being a good rater for teachers, educators,
teacher training colleges and many more.
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